
                                              
Question: Why implement PBIS and Restorative Practices together? Why not choose 
one? 
 

PBIS 
What it is... Why it works…. 

Consistent expectations across all learning environments. Expectations are highly visible and referenced regularly, 
so students are clear about what is expected. 
 
Teaching of behavioral skills and regular 
prompts/pre-corrections help students who have difficulty 
controlling impulses, regulating emotions, and attending 
to tasks.  The school and classroom environments are 
scaffolded to support students with lagging executive 
functioning skills. 
 
Students are extrinsically motivated by 
acknowledgments, tokens, and the celebrations that 
awarded for behavioral success. 
 
Consistency in classroom structures and routines and in 
responses to unexpected behavior increase predictability 
and safety from the student’s perspective. 
 
Data-driven decision-making allows resources to flow 
naturally to students and staff that need them most. 

Explicit teaching and re-teaching of expectations in all 
learning environments. 

Acknowledgment of behaviors that meet expectations that 
are timely, specific, and paired with a tangible reward 
(tokening system). 

Celebration of behavioral success in classroom and school 
communities. 

Prompts and pre-corrections to remind students of 
expected behaviors. 

Predictable structures for responding to unexpected 
behavior (calm reminder, reset space, buddy room, ODR). 

ODR and acknowledgment data generated to inform 
allocation of resources in areas of greatest need at Tier 1, 
2, and 3. 

 
 
 
 
 
 
 
 
 
 

 



 

Restorative Practices 
What it is... Why it works…. 

Restorative Circles to build respect, safety, belonging, 
voice, and social responsibility, and to frame the classroom 
as a community. 

Cultivates a classroom community where students feel 
that they are safe and  necessary for the community to be 
at its best. 
 
Flattens social and positional hierarchies that exist within 
the classroom, allowing students to feel that things are 
being done with  them, not to them or for them. 
 
Uses students’ feelings of respect, safety, belonging, 
voice, and social responsibility to their learning 
community to encourage the desire to repair harm that 
they have brought to that community. 
 
Normalizes and leverages “re-integrative shame” to grow 
students’ connection to their learning community. 
 
Logical consequences derived from restorative 
chats/conferences are intuitive and fair for those that do 
harm and restore relationships with those that are 
harmed. 
 

Use of affective language to address specific, observable 
behaviors by others in the learning community. 

Responsive Circles to address issues pervasive to the 
learning community before they become endemic and 
chronic. 

Restorative chats to address behaviors that do harm to the 
learning community. Chats are impromptu (but structured), 
give voice to parties that were harmed and did harm, and 
separate the doer from the behavior. 

Restorative conferences to address larger or chronic 
behaviors that do harm to the learning community. 
Conferences are scheduled in advance, pre-planned and 
facilitated by a trained facilitator, and may include 
supporting parties for those that were harmed and those 
that did harm. 
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With PBIS, but not RP:  
Students know what is expected of them, as well as what will happen when they meet expectations or fail to 
meet expectations.  Students with lagging executive functioning skills, either due to their intrinsic neurological 
development or due to a trauma background, are aided by the consistency and predictability of PBIS classroom 
and school-wide structures and by the assumption that behavioral skills need to be taught and are not innate.  
 
HOWEVER…....Some students may know and understand the expectations of the classroom and the school, 
but do not feel sufficiently connected to their classroom and/or the school, and so are not motivated to adhere 
to norms (which they feel have been forced upon them).  Accordingly, these students are unmotivated to repair 
harm they have done to others within the scope of those norms.  When they receive consequences (especially 
those resulting in exclusion), they view those consequences as oppressive or unfair, and their feelings of 
belonging are further diminished, making misbehavior more likely in the future.  These students’ skill outpaces 
their will. 

 
 

With RP, but not PBIS:  
Students build and grow connections to their classroom and school communities.  When they arrive at school, 
they feel safe, they feel that they belong, they feel their presence is vital to their learning community’s success, 
and they feel that decisions are made with  them rather than to them or for them.  Because they feel socially 
responsible to their “tribe,” they are motivated to repair harm if they cause it, and accept logical consequences 
because they will help restore their place in the learning community and repair relationships that have been 
damaged.  
 
HOWEVER…...Some students may desire to be a part of their learning community, and to adhere to its norms, 
but lack the necessary executive functioning skills to do so consistently.  Other students may have developed 
behavior response mechanisms that meet their needs in other environments but are maladaptive to school. 
They are not given the explicit teaching necessary to be successful within the community’s norms, and so 
become frustrated by their repeated need to restore and repair harm.  These students’ will outpaces their skill. 

 
 

Summary: Many educators will say, “Kids will if they can.”  Our lived experience tells us that there are some 
students who may possess the skills, but only access those skills when they feel connected to their teacher, 
their peers, and their school.  So, we need to shift our thinking to, “Kids will if they can….and they feel 
connected.”  PBIS and RP combine to provide students the skills and the sense of belonging necessary to be 
successful in school. 
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